PDA SERIES: ASSESSMENT OF STUDENT LEARNING IN ACADEMIC LIBRARIES

¢ Welcome Professional Development Alliance
member libraries!

Consortium of
Academic and Research
Libraries in Illinois

e This PDA session will begin at 10:00 a.m. (Central) and
run until 11:00 a.m.

Please mute your microphone.
e Near the end of the session, you will have an

opportunity to ask questions via the chat box or by
unmuting your microphone.

e This session will be recorded. PDF slides and the
recording will be shared with attendees.




Assessment of Student
Learning in Academic
Libraries

. Dr. Gianina Baker, Assistant Director,
National Institute for Learning Outcomes Assessment
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National Institute for Learning
Outcomes Assessment (NILOA)

NILOA'’s mission is o discover and disseminate effective use of
assessment data to strengthen undergraduate education and
support institutions in their assessment efforts.

eSurveys eWeb Scans eCase Studies eFocus Groups eWebsite
e Occasional Papers eResources eNewsletter ePresentations
e [ransparency Framework eFeatured Websites sAccreditation
Resources sAssessment Event Calendar eAssessment News
e Measuring Quality Inventory ePolicy Analysis @ Environmental
Scan eDegree Qualifications Profile ®Tuning
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Distribute.
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National Institute for
Learning Outcomes Assessment

o
(& NILOA Website Overview
S _

An overview of
NILOA's oW website

from Dr. Natasha Jankowski, NILOA Director

Contact Us Join Our Email List Coaches & Speakers

NILOA Updates

Publications
Welcome to the Né

Home / Browse By / New to Assessment?

messssssssss New to Assessment?

Thank you for bearin|
transitioned from thg

our new website is eg

friendly while still as|

website are here, alo

that you like the new First time exploring the field of assessment? Fear not.

introducing the basics of assessing student learning. We
recommend starting here, and then exploring and

% Glossary, Acronyms, & Journals

National Institute for Learning Outcomes Assessment

Zn
%, NILOA Website Overview
>

We put together a collection of open-access resources

supplementing these resources with materials that are
relevant to your specific practice questions and

Conversations around assessment—
akin to higher education in general—
can quickly become jargon filled. Thus
a good starting point involves an

overview of key terms and acronyms.

Our Acronym List takes the guess work
out of what the acronyms for which
accrediting agencies and assessment-
related organizations stand. It is not an

Our Work

An overview of
NILOA's W website

from Dr. Natasha Jankowski, NILOA Director
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messssssssss  Question(s) at Hand  se—

What question about assessment processes and practices brings you to the

website today? In this section we have collected the most often queried
topics and questions to help meet current needs. While the resources here
are not exhaustive, they provide a starting point to begin answering your

questions. We will continue to update this section based on need!

Top Questions We Receive:
General Education and Assessment?
Engaging Faculty?
Curriculum Mapping & Alignment?
Co-curricular Assessment?
Involving Students?

Using Evidence of Student Learning to Improve?

Additional Questions:

Equity in Assessment?
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Overview

¢ Value and Purpose of Assessment
o What is assessment?
o What is assessment in the midst of COVID-197

¢ How academic libraries contribute to student learning

o NILOA Survey Results (and will connect them to...)
o Comprehensive Learner Record
o High Impact Practices
o Relationship between equity and assessment
o Evidence-Based Storytelling
o Excellence in Assessment (EIA) Designees

¢ Sfudent Employment in Academic Libraries

www.learningoutcomesassessment.org 6



Tiree, rescurcm and energy of wal!

Law of initiative fatigue

Numiber of oM, comtinuing and new intiatives

IS here,

l Just rink
lots of
Cof [ ee

www.learningoutcomesassessment.org



WHY
ASSESSMENT
MATTERS

“I think you should be more explicit here in
step twa.”



Why are evidence-based stories important?

fvsa®R
An Insider’s Take on Assessment: It May
Be Worse Than You Thought

@ USATODAY COLLEGE

Is college worth it? Goldman Sachs says not so much

By Brooke Metz 8:30 am EST December 10, 2015
TheUpshot

EVERYDAY ECONOMICS

Is College Worth It? Clearly, New Data Say

{‘_1 David Leonhardt & DLeonhardt MaY 27, 20
<4

s

.
1011

= covee® ‘Z?\“ College May Not Be
Worth It Anymore

www learningoutcomesassessment.org 9




¢ Institutions of higher education are increasingly
asked to show the value of attending, i.e.
impact in relation to cost; employment — what
is the value of a degree and what does it
represent in terms of learning?

e Public and policy makers want assurance of
the quality of higher education

¢ Regional and specialized accreditors are
asking institutions to show evidence of student
learning and instances of use



WHAT DOES A
A DEGREE REPRESENT?

Manchester Anibersity

seat time?
sie ‘cr hours?

- \ .;‘I:', -
: = ~ | L ) .9) s.
S ez P
4 y l‘

in terms of learning?




¢ Institutions of higher education are increasingly
asked to show the value of attending, i.e.
impact in relation to cost; employment — what
is the value of a degree and what does it
represent in terms of learning?

e Public and policy makers want assurance of
the quality of higher education

¢ Regional and specialized accreditors are
asking institutions to show evidence of student
learning and instances of use



= .
- I,

Starting Institution

& i

. Transfer Institution
‘ General Ed

Employment

CURRENT STUDENT EXPERIENCE OF HIGHER EDUCATION

Assignments

Co-Curriculum




“r= " HOW WE WORK < €8
/ and ORGANIZE 5, i

a. OUR DATA
By - A
nssign ’ \

Co-Curriculum

Employment




Starting

Institution
HOW WE NEED TO WORK ~ A\

cOursey l *7 /@i

- Transfer
- Institution
- Genera
Assignments Ed

I
Co-Curriculum
Programs ]

Employment

=
b ﬁ/@i

National
gl
Assessment



ASSESSMENT IS...

National
e In_stltbul::c for
arning Outcomes
Assessment
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Assessment?

COming 'I'O TeI’mS Research?

Headache?

Assessmentis...

¢ Finding out whether my students are learning what | think I'm teaching (a faculty
member at a long-ago workshop)

¢ A systematic process for understanding and improving student learning (Angelo, 1995)
¢ An integral component of learning (Alverno College)

¢ The systematic collection, review, and use of information about educational programs

undertaken for the purpose of improving learning and development (Palumbo &
Banta, 1999)

e “.... any effort to gather, analyze and interpret evidence/data that describes institutional,
divisional or departmental effectiveness” (adapted Upcraft & Schuh, 2001)

¢ “ an ongoing process aimed at understanding and improving student learning” (AAHE,
1995)

¢ Your additions? How do you describe assessment?



Assessment Defined

Assessment of student learning involves the systematic
collection, review, and use of information about
educational programs/courses/experience
undertaken for the purpose of improving student
learning and development,

¢ It does not mean festing or grading only
e It is a discipline and scholarship
¢ It is not only done because someone said we had to




Assessment

Assessment is most commonly defined as the systematic
process of collection, review, and use of information about
educational programs, practices, experiences, courses, and
the like undertaken for the purpose of improving student
learning and development as well as for judging the
effectiveness of programmatic offerings in supporting student
attainment of learning outcomes.

www.learningoutcomesassessment.org 19



e
Systems Approach

Nationally, we are seeing a movement
towards a more systematic, and aligned
approach to supporting students in their

learning, in and out of class, as well as

with student employment.




Improvement and Accountability

Table 1
Two Paradigms of Assessment

Assessment for Improvement Paradigm Assessment for Accountability Paradigm
Strategic Dimensions
Intent Formative (Improvement) Summative (Judgment)
Stance Internal External
Predominant Ethos Engagement Compliance
Application Choices
Instrumentation Multiple/Triangulation Standardized
Nature of Evidence Quantitative and Qualitative Quantitative
Reference Points Over Time, Comparative, Established Goal Comparative or Fixed Standard
Communication of Results Multiple Internal Channels and Media Public Communication
Uses of Results Multiple Feedback Loops Reporting
4
I?I;:ttiit‘iifé‘fm
Assess(l)ruletrclgmes

www learningoutcomesassessment.org 21



Learning Paradigm - Learning Systems Paradigm

Institution-Focused Learner-Centered

Learning assessed for a sample of students  Learning demonstrated for every student

D E G R E E S Normative approach Responsive approach
T H AT Summative Formative

I\/l AT T E R Structured (seat time) Adaptive/flexible offerings
“l”,inl Implicit outcomes and connections Explicit outcomes and connections
Individual courses “our courses”
Silos/territories Integrated and collaborative
Learning occurring in the institution Learning happening everywhere

www learningoutcomesassessment.org 22



Assessment as good questions about
teaching and learning

¢ What do we want our students 1o know and be able to do?

¢ What opportunities do we provide for developing these abilitiesg Are
our courses “aligned”?

¢ How do we know if and how well students are achieving course and
program goalse What is the evidence?

¢ HOw do we use that evidence to strengthen teaching, course design,
curriculum, and other aspects of the student experience?

¢ HOw can_we work together on these questions, building a collaborative
culture of evidence and improvement?

Answer in chat: How do you consider your role as an academic

librarian in the questions above?

www learningoutcomesassessment.org 23



“As a recovering academic, | have been
startled to discover recently that students
learn outside of class. Who knew? As a

. 1d always
Comments of Georg I .
Mehaffy, at the 34 only in
Annual Conference o ght
the First-Yeg - .
Experience in 201 ASS. And if
e earning

| was
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National

In_stltdll:& for
Learning Outcomes

Assessment

Assessment

Community
Check-Ins

e Return fo Assessment Basics

¢ Thisis not a test of online education.
Remember: It's not about learning
online; it's about learning in a global

pandemic crisis.

¢ Compassion not compliance should

drive decisions at this time.
e Listen to students and be flexible.

FLATTEN THE CURVE

¢ Do notf require a higher-level of proof in

an online class then you would in
to-face.

face-

www learningoutcomesassessment.org

This Photo by Unknown Author is licensed under CC BY-SA
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https://en.wikipedia.org/wiki/Social_distancing
https://creativecommons.org/licenses/by-sa/3.0/

e Don’t start from a point of negafivity in
Chec k' I ns perceptions of students to create policy. A
.I. policy should not be about blocking
(Con -) cheating but enabling learning.

¢ Modify end of course/faculty evaluations
and use them as a formative planning tool.

¢ Assessment of student learning is ongoing
this semester, the reporting of those efforts
Is a lower priority that can be postponed or
altered.

e This is an opportunity to go beyond surface
learning and into deeper learning.

www.learningoutcomesassessment.org 26



e
Transparency and COVID-19

Transparency can be a mechanism by which we
make the value and worth of educationdl
experiences clear to students, help them make
decisions on how to navigate education, as well
as determine where to put their attention during
a global pandemic crisis. It's also just smart
educational practice.

www.learningoutcomesassessmen t.org 27



Transparency in Learning:
Transparency to Students

Who is aware of learning outcomes? When and in what ways?

Are students clear on why they are doing assignments or different
tasks? How their learning connects across course or experiences or
employment?

Can we measure students on things they weren’t aware they were
being measured upon?

Do they know they learned something? And was it what we intended?

www learningoutcomesassessment.org 28



HOW LIBRARIES CAN BE
ACTIVE PARTNERS

www.learningoutcomesassessment.org



National Institute for Learning Outcomes Assessment
April 2011

An Essential Partner:

The Librarian’s Role in Student Learning Assessment
Debra Gilchrist & Megan Oakleaf

Foreword by Name |. Name

Occasional Paper #14
learningoutcomesassessmen t.org

How libraries contribute
to student learning

“Librarians routinely collaborate with classroom faculty
to integrate information literacy assessment into
course assignments...Examples of course-integrated
information literacy assessments include the following:

Anthropology. For an anthropology paper, students
analyze their inclusion of multiple voices, perspectives,
and viewpoints other than their own.

Nursing. An instructor presents a public health problem
to a nursing class. Each student team supports its
solution to the problem. As part of their report, tfeams
describe how they acquired and used information to
solve the problem. (p. 11)"

www.learningoutcomesassessment.org 30



Trending Toward
Practices that

Natasha A. Jankowski
Jennifer D. Timmer
Jillian Kinzie

George D. Kuh

National Institute for
Learning Outcomes Assessment
= Usable & fra

Moking Learning Outcomes & Tramsporent

Assessment Today

Most institutions have statements of
stfudent learning aligned throughout the
institution.

Greater use of authentic measures of
student learning (classroom
assignments, rubrics, capstones)

Strong focus on more support for
faculty

Communicating information about
stfudent learning remains a target of
opportunity.

Equity is a driver of institutional
assessment efforts.

www.learningoutcomesassessment.org 31



NILOA Survey Results

Mapping curriculum 77%
Facilitating faculty work on the design of assignments 62%
Developing or implementing pathways to completion 56%

Revising general education 52%

Increasing quality or scaling-up High-Impact Practices

Using VALUE rubrics I 44%
Using LEAP Essential Learning Outcomes I

" [
Developing competency-based programs I 230 ab

e . . EXPERIENCE COMPETENCE TRAINING LEARNING
Participating in state-wide completion initiatives I 239

——=n

Qveloping comprehensive student records I 239

i e . \I/Aﬁ ABILITY ADVANCED TRAINING KNOWLEDGE GROWTH
Extent of involvement in national, regional, ar - ==

www.learningoutcomesassessment.org 32



American Association of Collegiate Registrars and Admissions Officers
(AACRAO) and NASPA: Association of Student Affairs Professionals

The 2017 grant will focus on the O s -
development and implementation ab I‘ .'

of a single learner record across a
broad number of American
colleges and universities. The COMPREHENSIVE LEARNER RECORD
CSRs seek to capture, record,
and communicate learning
when and where it happens in @
a student’s higher education

experience. This includes learning
outcomes from courses, program
and degrees, as well as experience
they have outside the classroom
that help develop their career
ready skills and abilities.

EXPERIENCE COMPETENCE TRAINING LEARNING

ABILITY ADVANCED TRAINING KNOWLEDGE GROWTH

https://www.aacrao.org/signature-

initiatives/comprehensive-learner-record
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TJ UNIVERSITY OF CENTRAL OKLAHOMA
| 1Y) Transformative Learning

FUTURE STUDENTS CURRENT STUDENTS PARENTS FACULTY AND STAFF ALUMNI AND FRIENDS VISITORS AND FANS

Transformative Learning » Student Transformative Learning Record (STLR)

STUDENT

TRANSFORMATIVE

LEARNING

RECORD
Student Transformative Learning Record (STLR) . , Not

By Tenet Transformation Integration Exposure Achieved

College students grow and transform through both academic and non-academic experiences while 2t the Universy of 29
Central Okiahoma (ICD). Students’ academc transcripts dispiay their aptitude i therr Discipine Knowledge, but how The experience led to the | The student’s perspective | The student displays | The student has
G Tty track and diply thalr gronih In Stuar it areas? STLR-Tagged Activities student’s new identityasa | has expanded to value an openness to not yet
UCD's Student Transformative Learming Record (STLR) is like a sacond transcript that records students’ growth and o STLR Werks global citizen, and she/he | different cultural learning about provided
Transformative Leaming across the other five of UCO's Central Six Tenets pictured below, now seeks interactions and | worldviews and she/he is | global and cultural evidence of

For example, students might:

learn how to work well In teams with people whose opinions differ from ther own;
develop kadership skills as president of a student crganization;
improve their abiity to interact positively and appropriately with co-workers, austomers, and others from

Marketing
Results and Reporting
Frequently Asked Questions

Contact Information

Global & Cultural

growth from diverse
communities and cultures.

able to articulate a sense
of identity in a global
context.

differences and/or
took partin an
activity where she/he
was exposed to
worldviews of other

openness to or
awareness of
the concepts
listed in
exposure for

different countries and cultures in ther casses;

find out how to contribute &8 productive dtizens to their local communities, the nation, and the world
through volunteering;

or might practice solving unscripted problems and devise creative solutions while doing independent

Competencies

cultures. this tenet.

» Masonic Endowment Award

» 2018 Transformative Learning
research. Conference

Students reflact on their experiences, then receive feedback from a trained faculty or stalf member. Students store . .
these experiential artifacts in diferent versions of ePortfolios that they can share with potential employers, graduate Transformative Leammg
schacls, or cthers o highlight their most empicyable strengths. in the News

STLR - Because College is About More Than a Degree. Wall Street Joumal ranks LICO éth In Student

STLR receives a WCET 2016 WOW Award

STLR part of Comprehensive Student Record
project

UCD has 2 ink to Canada, Edmond Life & Leisure
Syt TL at UCO in Chitas Learning Space

Abus CTID-

Coae grime By




[l] IUPUI Experiential and Applied Learning Record Student Information
IUPUI validates all achievements presented on this Record and it is an official Name
Il’\ll:!li‘l\l-‘ ll\::::lh”:: University document. Assessment occurs within each program responsible for the Student ID

JUE UNIVERS .

NDIANAPOLIS achievernent and vakdation occurs in the Office of the Registrar. Each achieverment Most Recent  MS in Crim Jus and Pub Sfty
is maintained in a centralized system. Students do not personally enter any Major
information onto this record, Each Achievement is tied o an a2

ricular rming as reflected at the bottom of the record. Note that achievernents

reflected by semester may have occurred during only a portion of the semester.

Summary of IUPUI Achievements
i
e - ‘m
Global Internship Leadership
560 Hours 2 Semesters

Achievement Timeline

2016
Spring

£ sam M. Jones Community Service Scholar
= Service Corps
= ARernative Break Trp Leader - Spring Summer
4 Information Technology intern - Fall & 4 Accounting Intemn

2012

D Sam H. Jones Community Service Scholar
= Community Service Leader - Sprng

@ Undergraduate Research Opportunity - Fall

2011

L Sam H. Jones Community Service Scholar
= Allernative Break Trp Leacer - Fall

Q@ Undergraduate Research Opportunity - Fal

&3 Dversity Scholars Research

Fall

aQ Multciscipiinary Undergracuate Resaarch

QSamN Jones Community Service Scholar
= Community Service Leader

IUPUI Principles of Co-Curricular Learning

CoreConmmatma hlmhonofKnowbder UnderslandmgSooety&Cutm‘
Critical Thinking it Interpersonal Development Values & Ethics
DeptNBroadtNAdaptivenessa Intrapersonal Development a

Official record page 1 of 2 created on <mmdd/yyyy>




Global Engagement

Giobal expererce 1655555888888888888888 - International Fahwrman
Nger's Capitad, Agaces NER - 3 Semestens

Diversity <experience info - Internships .

Oy, state/provinceNermiiony, Country> - 2 Semestens
.i' ﬁv .iv .iv .i'

- Coordratior - Disabiity Awareness Week
IUPUL, Incsanapols IN - 60 Hours
- Diversity Expanance Title that takes up &
realy
whole iot of room on page
Somepiace. Indarapols Indiana - 50 Hours
Muticutural Leadership Empowerment
Program
40 Hours
Doversity Expacence Title 92 takes up & realy
whole lot of room on page
Cartondale, I - 25 Hours

- Itormation Technoogy Intern
MISO, Carmel IN USA - 780 Mours
Accounting Intern
EN Lity, Indianapolis IN USA - 560 Hours

Leadership

Fraternty Treasurer. P Delta Theta
Research Hours IPUI Indiarapols IN USA - 4 Service Hours
Semesters
Framtermty Vice Prescent, Pry Deita
Theta Famiy, School &

UPUL Indanapols IN USA - 2 Moo txrtonxd Frgagement
Semesters
Arernative Break
Trp Leacer
Comrunity Service
Leacers
Amernative Break
Co-Cooranator
Commmunity Service

Jndergracuate Research Some Other Scholars

Opportunity Program w Program -

Mutcacipinary Undergraduate D Surnmer Diversty Scholars '
Research rsttte Research Program

Ofca recond page 2 of 2 created on <mmyad/yyyy >
for <stucdent name> <student ID>




NILOA Survey R

apping curriculum
Facilitating faculty work on the design of assignments
Developing or implementing pathways to completion
Revising general education

Increasing quality or scaling-up High-Impact Practices
Using VALUE rubrics

Using LEAP Essential Learning Outcomes

Developing competency-based programs
Participating in state-wide completion initiatives

Developing comprehensive student records

) 62%

., 56%
I, 52%
R —
I 44%
I 28%

I 23%

I 23%

I 23%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Extent of involvement in national, regional, and local learning initiatives

www.learningoutcomesassessment.org
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Mapping Tools

Learning General Education | Major Activities Possible
Outcomes Courses and Careers
Experience
That Provide
Support
Learning General education | Courses that Co-curricular | Possible
Outcome 1 | courses that support | address elements that | career paths
the learning specific support related to the
outcomes outcomes specific map
outcomes
Learning
Outcome 2

NILOA Resource:
Mapping Toolkit

National Institute for
Learning Outcomes Assessment
Making Learning Outcomes Usable & Transparent

Mapping Learning:
A Toolkit of Resources

http://www.learningoutcomeassessment

Figure 4. Degree-level relationship map

National
e In_stltbul::c for
arning Outcomes
Assessment

| 3

.org/NILOAReports.htm
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National

Institute for
Learning Outcomes

Assessment

| 3

To ensure a fair

January 2017

National Institute for Learning Outcomes Assessment

What is needed is| | *qetion you 2l g Bty and Assssmen

ways Of hig her ed m I.L:: all climb Moving Towards Culturally Responsive Assessment
. that tree.

and expectations g s s

ascribe to, but to ¢
intentional efforts
structures, create
ensure that credit
demonstration of|

take. (p. 16) K '

nal Paper #29

wwwlearningoutcomesassessment.org

How can you work to ensure that students’ learning from a
variety of places are acknowledged, validated and
awarded?

www.learningoutcomesassessment.org
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“Assessment, if not done with equity in
mind, privileges and validates certain
types of learning and evidence of
learning over others, can hinder the
validation of multiple means of
demonstration, and can reinforce within
students the false notion that they do not
belong in higher education.”
(Montenegro & Jankowski, 2017)

e —
.

Owning My Masters
The Rhetorics of Rhymes & Revolutions

A Dissertation for e Graduxte Scheoal 3t Clemean Univeralty [OTR]




Equity-minded assessment entails the

following actions:

¢ Check biases and ask reflective questions throughout the
Gs,se,lssmen’r process to address assumptions and positions of
privilege.

¢ Use multiple sources of evidence gppropriate for the students
being assessed and assessment effort.

¢ InCclude sfudent perspectives and take action based on
perspectives.

¢ INCrease transparency in assessment results and actions taken.

¢ Ensure collected data can be meaningfully disaggregated
and interrogated.

¢ Make evidence-based changes that address issues of equity that
are context-specific.

www learningoutcomesassessment.org 41



Student Affairs Assessment Leaders (SAAL)
Statement
BLACK LIVES MATTER

Assessment is not exempt from being complicit or contributing to
oppression, biased interpretation, erasure of identities, or inviiing only
privileged Dersoec’rlves for contribufions. While we work as assessment

orclefesmonoIs we are human beings and still subject to the biases of our
culiures

www.learningoutcomesassessment.org 42


https://nam04.safelinks.protection.outlook.com/?url=https%3A%2F%2Fjsai.scholasticahq.com%2Farticle%2F1621-examining-critical-theory-as-a-framework-to-advance-equity-through-student-affairs-assessment&data=02%7C01%7Csara.ousby%40UNT.EDU%7Cf6363a6e0b764f90496808d80f2848ec%7C70de199207c6480fa318a1afcba03983%7C0%7C1%7C637276012986910750&sdata=0qAodk%2BsrmWSbwT6Oy2E9XA2eX7Q2Ec%2BAuFCXiiM72I%3D&reserved=0

Here are action steps we can all continue or start to take as
assessment leaders:

e Educate yourself on critical assessment theory and practice and share with others.

¢ Be active and engaged in forwarding anti-racist work in all the ways that you can. Equity
and inclusion are not add-ons to our work, but should always be centered in what we do.

e Develop an equity scorecard to highlight strengths and opportunities to advance equity.

e Invite people with diverse perspectives to the table, especially when developing
measures and learning outcomes.

e Engage in methodological pluralism. One method of data collection fosters one way of
telling a story.

¢ When analyzing and interpreting dataq, pull together a diverse group of individuals to do

so. If you are interpreting data regarding historically underrepresented students, engage
with such students to facilitate the opportunity to inform and shape the narrative.

www.learningoutcomesassessment.org 43
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https://nam04.safelinks.protection.outlook.com/?url=https%3A%2F%2Fjsai.scholasticahq.com%2Farticle%2F1623-epistemology-pedagogy-and-student-affairs-assessment-a-voluminous-framework-for-equity&data=02%7C01%7Csara.ousby%40UNT.EDU%7Cf6363a6e0b764f90496808d80f2848ec%7C70de199207c6480fa318a1afcba03983%7C0%7C1%7C637276012986930741&sdata=4y53vQzxnEQP4GeER11hpsCVBDtgCaLLlq54jBAn%2BEM%3D&reserved=0

Action Steps (cont.)

¢ Disaggregate data to explore diverse lived experiences. Relying on averages masks
the margins. In addition to data disaggregation, conduct within-group analysis rather
than assuming homogeneity.

¢ When interpreting data related to historically marginalized groups, work to avoid
fostering stereotyping or taking a deficit-based approach. Include students in the
interpretation to contextualize the data.

¢ When conducting cross-group analysis and comparisons: 1) use approaches that do
not require a large N, effectively silencing marginalized groups 2) do not compare
historically marginalized students to white students without contextualizing their
experiences.

e Work with diverse groups to develop assessment questions so that questions are not
chronically reflective of historically dominant perspectives.

www.learningoutcomesassessment.org 44




SAAL Reflection Questions

¢ Engage in active self-reflection or reflexivity.
o How do your identities shape your approach to data collection and
analysis?
o What voices are elevated?
o How is evidence determined to be valid?
o Who has a say in the credibility of evidence?

¢ Ask yourself, “Am | willing to risk my power, privilege, position
to be an ally to people of colore” Get to a place of yes.

Answer in chat: How can academic librarians/libraries support SAAL's (and

other organizations) statement(s/)?
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NILOA Survey Results

Mapping curriculum 77%
Facilitating faculty work on the design of assignments 62%
Developing or implementing pathways to completion 56%

B e Tt 52%
= el

< Increasing quality or scaling-up High-Impact Practices I 50%

Using VALUE Tubrics DI 4409

Using LEAP Essential Learning Outcomes I 28%

Developing competency-based programs I 23%
Participating in state-wide completion initiatives I 23%

Developing comprehensive student records I 23%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Extent of involvement in national, regional, and local learning initiatives
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High-Impact Practices (HIPs)

Kuh & O'Donnell (2013), Ensuring Quality & Taking High-Impact Practices to Scale.

High expectations for
performance

Extended investment of time
and effort

Experiencing diversity

Frequent feedback

Public demonstration o
competency

Faculty and peer interaction

Reflecting and integrating
learning

Relevance of learning throu
real-world applications

High- Impact Educational Practices

* Kk Kk * ok ok ok ok ok ok kK ok Kk Kk Xk

First-Year Seminars and Experiences
Many schools now build into the curriculum first-year seminars or other
oups of students together with faculty or staff

uality first-year experiences place a strong
emphasis on eritical inquiry, frequent writing, information literac

collaborative learnin

d other skills that develop students’ intel

ies. First-year seminars can also involve students

 questions in scholarship and with faculty members
own rescarch

Common Intellectual Experiences

The older idea of a “core” curriculum has evolved into a variety of

modern for: d common courses or a vertically

organized general education ps ative

programs often combine broad themes—e.g.

obal interdependence—with a variety of curricular and

x options for students.

Learning Commu

ommunities are to encourage integration of

i o involve students with “big questions” that
inked courses as.
up and work closely with one another and with their professors
nunitics explore a common topic and/or common

ly link

enses of different disciplines. Some deliber.

“liberal arts” and “professional courses”; others feature service learn

Writing-Intensive Courses
These courses emphasize writing at all levels of instruction and across the
curriculum, mnlm(mg final-year proje

Students are encouraged to

¢ different audiences in

ses The effectiveness of this
as led to parallel efforts in such areas as quantitative

ated practice “across the

oral communication, information literacy, and, on some

ethical inquiry

Collaborative Assignments and Projects

Collaborative leas

ing combines two key goals: learning to work and

solve proble

1 the company of others, and sharpening one’s own
understanding by listening serioudy to th
those with different b g ds and life

ights of others, especially

Diversity/Global Learning

Many colleges and universitics now emphasize courses and programs that
help students explore cultures, life experiences, and worldviews different
from their own. These studies—which may address USS. diversity, world

cultures, or both—ofien explore “difficult differences” such as racial, ethnic

and gender inequalty, or continuing strugeles around the globe for human
rights, freedom, and power. Frequendy, intercultural studics are augmented

by experiential learning in the community and/or by study abroad.

ePortfolios
ePortfolios are the latest addition to AAC&U’s list of high- impace

educational practices, and higher e
to implement them for teachin

dents to electroni

Portfolios ud
eflect upon their personal and ac.

and carcer developmer
collect their work over time,

growth, and then share selected items with others, such as professors,
advisors, and potential employers. Because collection over time is a key
element of the ePortfolio process, employing ePortfolios in collaboration

with other high-impact practices provides opportunities for students to

make connections between various educational experiences.

Service Learning, Community-Based Learning
In these programs, field-based “experiential learni

partners s an instructional strat

studying in the
problems in the

experiences. These progra
the community is an important colle

community partners is good preparation for citizenship, work, and life

Internships

Internships are another increas

common form of experiential
learning ents with direct experience in a work

er interests—and t

of supervision and coaching from professionals in the field. If the
internship is taken for course credit, students complete a project or paper
that is approved by a faculty member

Courses and Projects

from study groups within a course, to team-based assignments and

writing, to cooperative projects and research.

Undergraduate Research

Many collogs and univesies are now providing rescarch exp

2 support from the
munity, scientists are
d questions with students’
h.The
pirical
observation, cutting-edge technologies, and the sense of excitement that
comes from worki

answer important questions.

Whether they

called “senior capstones” o some other name, these

the end of their colle

eriences require students

years to ereate a project of some sort that integrates and applies what they've

learned. The project might be a rescarch paper, a performance, a portfolio of

“best work.” or an exhibit of artwork. Capstones are offered both in

departmental prog genenal education as well
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NILOA Survey Results

Mapping curriculun R 77%
@tating faculty work on the design of assignments I 62 %

Developing or implem e Tt 56%
Revising general education I 52%

Increasing quality or scaling-up High-Impact Practices I 50%
Using VALUE rubrics I 44%

Using LEAP Essential Learning Outcomes I 28%
Developing competency-based programs I 23%
Participating in state-wide completion initiatives I 23%
Developing comprehensive student records I 23%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%
Extent of involvement in national, regional, and local learning initiatives
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Assignments as Assessments

Faculty are working to create a curriculum that intenfionally builds in
integrated learning opportunities over time for students to apply and
practice as well as fransfer their knowledge and skills through

assignments, in and out of courses.

“We all have these things that we’re subconsciously
looking for when we grade assignments...that we're
regularly disappointed with. And then you get to

poking around in your assignments and realize that
nowhere in there did you ever really ask them to
demonstrate those things.”
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Assessment Today

Trending Toward
Practices that

Notaha A prkonks | 4. Communicating information about
: student learning remains a target of

Jillian Kinzie

George D. Kuh °
opportunity.
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Evidence-Based Storytelling

The story told by an assessment is thus “II “ A“ n
ultimately a function of the

dimensions of measurement that

Assessment and

The current quest for

rmine th ible directions th . .
determine the possible directions the . the Quest for ﬁ accountability creates a
narrative might take. So accountability : ‘ el : ity f
requires that we take responsibility for - .\(‘('(Hllll ﬂl"'”.‘ z;eCclgtuosr:f:zhutr}iyf CI)Ir
the story we commit ourselves to ] IS N !

range of stories about
learning and teaching.
Counting and recounting
can only be pursued
together. Counting without
narrative is meaningless.
Narrative without counting
IS suspicious.

telling. We must make public the
rationale for choosing that story as
opposed to alternative narratives. This
requires that we first deliberate with
our colleagues and stakeholders about
the goals we set, the missions of our
schools, and the elaborated
conceptions of our purposes.

Lee S. Shulman (2007) Counting and Recounting: Assessment and the Quest for
Accountability, Change: The Magazine of Higher Learning, 39:1, 20-25,DOI: 10.3200/CHNG.39.1.20-
25
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Evidence-Based
Storytelling

Evidence of student
learning is used in support
of claims or arguments
about improvement and
accountability told
through stories to
persuade a specific
audience.

Need to tell our story and
help students tell theirs.



What do we want to g“'g;. N
know about U~ ;
students? / =
¢ What argument do you | whak
want to make about your What | L re.
students’ learning? you want S
S g \h’(_e,\’c.s)tea
1D =) B

¢ What type of evidence
would be necessary to
make the argumente ==




Causal Statements

Difficulty of Causal Statements

The ability to make causal
claims about our impact on
students and their learning

¢ Mobility of students
¢ Unfracked changes

e Changes in courses add up to
program level change

Institutional structures and e Lack of clarity on what even counts as
a program
support + student = brod

: Life
en qonced Ieomlng Levels at which use occurs

®

®

e Longer than a year cycle

e Loosely coupled relationships

e —— e ———{




Opportunity: Review of senior capstone projects that graduating students are struggling
with proper references to support their work (or their evidence base is not matching the
disciplinary standard and information literacy is lacking.

Assumption: If students hear about information literacy more often
and are asked to practice it more through class assignments, they
will be better prepared

o Curricular changes:

o Provide students with more opportunities to engage in locating discipline-specific
references

o Cover the topic frequently in multiple classes
o Provide assignments and feedback regularly in various settings

o Partnering with library to provide supplemental support

o Explore connections between gen ed and major related to information
literacy to reinforce and bridge gen ed and discipline-specific approaches
to locating valid and reliable resources

Jankowski & Marshall, Degrees That Matter, 2017, p. 42
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One does not simply explore evidence
alone...




Communicating Learning Outcome
Improvement

Outcomes data

suggested our students
were not making gains

As learning organizations, on XYZ, so we took

should colleges and
universities share their Sel’fr\.itlj:gr,:sc;y;ﬂ:fe,;:d
° ° WIITI I
improvement stories? have made a

difference.
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Student
Learning Outcomes
Statements

* Specific

Use of Student /ST
Learning Evidence P S Assessment
O Resources

* Targeted to cudience
* Provides examples

* Describes improvement
* Defines next stops

* Easily downloaded

Evidence of
Student Learning

* Inlerprele d results
Contexivalized 1o

o

in Assessment

EIA Designation:

1.

Effectively communicating a coherent
narrative of institution-level
assessment of student learning
Communicates work to various
audiences by connecting multiple
points of evidence

http://learningoutcomesassessment.org/TransparencyFramework.htm

National
Institute for

Learning Outcomes
Assessment
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@ Sustained
e < Excellence in Assessment

DESIGNEE 2020 Designees

University of Wisconsin
@ Whitewater
Miami Dade
College

MCKENDREE
UN VERSTITY

Co-sponsors: VSA Analytics, the National Institute for Learning Outcomes Assessment (NILOA), and

the Association of American Colleges and Universities (AAC&U). VSA is a joint initiative of
the American Association of State Colleges and Universities (AASCU) and the Association of Public &

Land-grant Universities (APLU).

www learningoutcomesassessment.org
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Mt Excellence in Assessment

DESIGNEF 2020 Designees
N

D] DAVENPORT NORTHWESTERN STATE
® U N I V E R S I T Y UNIVERSITY OF LOUISIANA

A UNIVERSITY OF @
e TEXAS wAYNE STATE

ARLINGTON UNIVERSITY

FLORIDA
(/ AGRICULTURAL AND
K 6 MECHANICAL
OREGON Ve

universiTY of - HEALTH SsT
FLORIDA 9 MESSIAH
e T UNIVERSITY
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‘I EXCELLENCE IN ASSESSMENT
2019 Designees
in Assessment

fingglales 4 Byycknell

LINDENWOOD jygyry UNIVERSITY

QN UNIVERSITY ngwﬂ
Northernlowa | State

IIIIIIII
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| EXCELLENCE IN ASSESSMENT

2018 Designees

in Assessment

BOWIE [ Harper College

STATE UNIVERSITY
1865

N/

NORTHERN MISSISSIPPI STATE  UNC CHARLOTTE

ARIZDNA
UNIVERSITY

Co-sponsors: Voluntary System of Accountability (VSA), the National Institute for Learning Outcomes
Assessment (NILOA), and the Association of American Colleges and Universities (AAC&U). VSA is a joint

initiative of the American Association of State Colleges and Universities (AASCU) and the Association of
Public & Land-grant Universities (APLU).
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l|| EXCELLENCE IN ASSESSMENT
2017 Designees
in Assessment

T Southern Rio Salado

SC Connecticut

SU State University COllege ﬂ

mm BGSU.

MIDDLESEX . - :
Community College BOWIlng Green state UnIVerSIty




EXCELLENCE IN ASSESSMENT
2016 Designees
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//\”\\/\ CALA <D :

ANAT
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UNIVERSITY

MILLS ~ qoseHuMAN JUPUI

KANSAS STATE WISCONSIN

UNIVERSITXY

UNIVERSITY OF WISCONSIN-MADISON

Co-sponsors: Voluntary System of Accountability (VSA), the National Institute for Learning Outcomes
Assessment (NILOA), and the Association of American Colleges and Universities (AAC&U). VSA is a joint
initiative of the American Association of State Colleges and Universities (AASCU) and the Association of

Public & Land-grant Universities (APLU).
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National Institute for Learning Outcomes Assessment
October 2017

Creating Sustainable Assessment through
Collaboration

A National Program Reveals Effective Practices

Kara ]. Malenfant and Karen Brown

Occasional Paper #31

www.learningoutcomesassessment.org

Connecting the library
and student learning

1. Students benefit from library instruction in
their initial coursework;

2. Library use increases student success;

3. Collaborative academic programs and
services involving the library enhance
stfudent learning;

4. Information literacy instruction strengthens
general education outcomes; and

5. Library research consultations boost
stfudent learning.
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Student Employment in Academic Libraries

COMPLETE GUIDE FOR
Supervisors of
Student Employees

in Today's Academic Libraries

S LA
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Student Employment as a HIP

Two conversations a semester:
o 1. How is this job fitting in with your academics?
o 2. What are you earing here at work that is helping you in school?
o 3. What are you learning in class that you can apply here at work?

o 4. Can you give me a couple of examples of things you are learning here at work you
might use in your chosen procession




What are Student Learning
Outcomes

“Goals that describe the
knowledge, skills, attitudes &
habits of mind that students take
with them from a learning
experience.”

(Suskie, 2009)




In other words......

What should students know or
be able to do as a result of the
program and service we provide

SLO's examine skills that students
develop through their
experiences

(adapted from Campus Labs)




Focusing on Student
Learning
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Characteristics of Good Student Learning
Outcomes

> Aligns with departmental, divisional
and institutional goals

> Describes knowledge, sKills, or
attitudes

> Learning Centered

> Describes a single behavior that is
> Meaningful
> Specific
> Measurable
> Realistic
> Relevant




Writing Learning
Outcomes

“ Will do WHAT ToBEABLETO | As Demonstrated
=3

Identify 3 resources Completing a survey

First Year Attend orientation on campus they at the end of the
Students might use... program
Peer Health Participate in a Define 3 strategies to Developing a
Educators training session improve personal presentation outline
health
Complete a Demonstrate Evaluation during
Resident workshop effective conflict mock roommate

Advisors resolution strategies  conflict simulations
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Student Employment

¢ Student Employment
¢ Minimum Definition of Practice

¢ Student Employment is the practice of providing financial support
through Federal Work-Study (FWS), institutional funds, or
deparfimental funds to students enrolled in an undergraduate
program in exchange for their confribution to the academic
department, support unit, or community organization in which
they are employed. Sfudent employees work toward meaningful
learning outcomes through the fulfillment of job responsibilities.
These outcomes may include intellectual growth, development of
the NACE competencies, or receipt of technical training, among
other mutually agreed-upon goals (adapted from NASPA).




Job Descriptions as Learning Outcomes

Academic Tutor

According to the Department of Education and the Federal Work-Study Program, there must be a written job description
on file for each work-study position. Please be clear and specific when writing your job description(s), as they must
accurately reflect the tasks and nature of the work your student employee(s) will complete.

Position Classification Title: Academic Tutor

Assists students who are in need of academic tutoring. Serves in an advisory or resource role by assisting and encouraging
fellow students to meet their academic and/or personal goals. Academic requirements and qualifications depend upon the
needs of the student who needs to be tutored. May be required to submit written reports, maintain confidentiality,
understand University academic, judicial, and social policies. Must possess good oral and written communication skills.
Responsibilities may require judgment, previous training, and proof of knowledge of subject matter. Performs related tasks
as assigned.

Student Learning Outcomes
As a result of development opportunities, training and work experience, student employees will be able to:

e Demonstrate effective written and verbal communication skills
e Understand and apply professional and ethical responsibility

e Enhance their time management, problem solving and, teamwork skills

https://www.wssu.edu/student-life/career-development-services/student-employment/work-study-employers/job-description-

bank/index.html
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Common Library Job
Descriptions

Student Library Assistant

TITLE JOB CODE DESCRIPTION

Student Library Assistant | 10904 Assist staff with daily, routine library

operations. Duties may include library
Wage Scale: $11.80-13.55 searches, general office work, data
entry, assisting patrons, book repairs,
and maintaining statistics. Good
manual dexterity necessary for

specified tasks.

Student Library Assistant Il 10905 Perform complex library tasks with

minimal supervision. Ability to work
Wage Scale: $12.05-14.85

operation of library unit in absence of

effectively with the public. May oversee

www.learningoutcomesass:

JOB TITLE: Library Teaching and Research Assistant — student

JOB SUMMARY: Under the supervision of the permanent staff, the Library Teaching &
Research Assistant (TRA) is responsible for supporting the teaching and research programs at
the library through administrative tasks and special projects, including web content work on the
library’s research guides. Administrative responsibilities include scanning, copying, data entry,
scheduling, and other duties as assigned. Special projects may consist of data analysis, online
research, and book display support. The TRA is a Level 2 position.

REPORTS TO: Teaching & Learning Librarian
DUTIES:

e Support teaching through administrative tasks such as copying, scanning, cutting,
laminating.

e Create book displays and exhibits.

e Participate in user testing and maintenance of the library’s research guides, including
following accessibility and copyright guidelines. Potentially contribute intellectually to
online content through research projects.

e Create signage and social media posts to support teaching and research programs.

e Assist library staff with additional projects as needed.

SCHEDULE: Weekly meeting with Teaching & Learning Librarian, flexible daytime hours
Monday-Friday in two-four hour shifts, up to 6 hours/week.

REQUIRED EXPERIENCE:

e Completion of WRT 181 and a WEC course. Completion of College Writing Proficiency
(CWP) preferred.

e Completion of Foundational Level Data Analytics (Part I course). Completion of data
analytics proficiency (Parts I and II) preferred.

REQUIRED SKILLS:

e Strong interpersonal and verbal and written communication skills.
e Detail-oriented; able to follow directions; able and willing to ask questions.
e Experience with Microsoft Office products, especially Excel.

¢ Ongoing training throughout the year to support the completion of new projects.



I
What's Next

¢ Find your job descriptions.

¢ Think about what you want students to know and to do.
¢ Start writing learning outcomes.

¢ Share with students to see if they have feedback.

¢ Share with others and get their feedback.
o Think about a charrette process.

www.learningoutcomesassessment.org 76
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Student Employment
Efforts

VICE PRESIDENT FOR STUDENT LIFE
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- RESEARGH & PRACTICE IN ASSESSMENT

Abstract

Employment within student affairs divisions offers environments in which
students can apply the knowledge they have gained, as well as acquire new
competencies, helping them to build solid foundations for their futures.
Researchers used an online survey to assess the outcomes associated with part
time student employment wichin the studenc affairs division at a large Midwest
university. Results show duration of employment, rank, sense of community,
rent, and cultural awareness to be strong predictors of student
development in preparation for their futures.

civic engag

Student Employee Development
in Student Affairs

search about college student development suggests that cognitive, moral, and
psychosocial development takes place largely within the academic and social arenas of the
institution (Pascarella, 1985). Astin’s (1984) student involvement theory illustrates the many

between student invol (e.&., studying, time on campus, participation in
student organizations) and uulcome\ Jnll stresses i & 1§ pedagogy
on the intended outcomes of s tin proposed two types of
college student cof king, or critical thinking)
and affective (e.g,, attitudes, values, or scll-cunccpt; Astin, 1984). Outcomes vary, depending
upon the type of involvement.

As holistic and life-long learning ideologies are emphasized more strongly in

higher education (American College Personnel A 1996; Chickering & Reisser,

irkxs, 1998; National iation of Student Personnel Admini: & American
College Personnel A: iati 2004), i with college students must
encom a greater breadth of learning and developmental competencies that include

ills, but personal qualities and attributes that enhance employability, such as

those related to self-regulation, critical thinking, and global awareness (Barnett, 2004;
Bridgstock, 2009; Brungardt, 2011; Harvey, 2000; Fallows & Steven, 2000; Muldoon,
2009; Pitman & Broomhall, 2009). The university under study refers to these broad skills
as transferable skills.

Student affairs divisions are well-positioned to align with such a direction, as they
have both a learning-orientation and physical practice spaces. The potential for learning
within student affairs sions can take many different forms; the overarching goal is to
provide students with learning opportunities that prepare them for their futures. Thus,
an intentional focus on co-curricular learning is important (ACPA, 1996; Kuh, 2009).
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The National Student Empl, A iation (NSEA) is an ization of p ionals working in support
of college and umvem(y employmenl programs. NSEA supports and promotes student employment through
research, publi and the open exchange of information. NSEA
is a key resource for current information on federal student employment regulanons and for expert advice on
the Federal Work-Study Program. Through annual and work bers are offered training
opportunities and a nationwide network of experienced student employment colleagues. Similarly, the
organization offers workplace employers access to student employmen( profe:snonals, in the United Slales and
abroad, who can help facilitate their workforce needs with well-trained, entk student employ:
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Campus Employment as a High-Impact Practice

GEORGE S. MCCLELLAN « KRISTINA CREAGER » MARIANNA SAVOCA
FOREWORD BY GEORGE D. KUH




National
gl
Assessment

EMPLOYING

STUDENT SUCCESS

A COMPREHENSIVE EXAMINATION
OF ON-CAMPUS STUDENT EMPLOYMENT
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ALEXIS WESAW, AND
AMEILIA PARNELL

¢ NASPA. ALEXA WESLEY

https://www.naspa.org/files/dmfile/NASPA EmploymentStudentSuccess FINAL Aprill L

OWRES REVISED.pdf
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EMPLOYING

STUDENT SUCCESS

o NASPA. ON-CAMPUS STUDENT EMPLOYMENT
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https://www.naspa.org/files/dmfile/NASPA EmploymentStudentSuccess Rubric C
ompressed.pdf
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FINAL TAKEAWAYS

Or is it just the beginning??
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Questions

Email us: niloa@education.illinois.edu

National Institute for Learning Outcomes Assessment
University of lllinois at UrbonO—Chdmgclgn

51 Gerty Drive, Suite 196 CRC, MC-6/2

Champaign, IL 61820

Assignment Library: www.assignmentlibrary.org

Degree Qualifications Profile: www.degreeprofile.org
NILOA Website: www.learningoutcomesassessment.org
Join Our Emaill List: goo.gl/DDUS6¢

y@NILOA_web n @LearningOutcomesAssessment
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